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A S/1MMARY OF THE. EVALUATION' .

FOR THE BATEY PROGRAM
ADLAI E. STEVENSON HIGH SCHOOL

1982-1983

Th Bil ngual Academic and Technical Education tow Youth

(BATEY) Prog completed its. third'and final year of funding... In 1982-

-83, the, program offets.ed bilingual instruction-and support services to

approximately 300 Hispanic students of limited/ English proficiency, in

grades nine through/twelve. The target population represented over 15
Spanish?languagft countries:, 42 percent were born in Puerto Rico and 26

percent were born in the Dominican Republic.' All' program students spoke

't. Spanish at home. The students varied in natiliellanguageibility, in:
English-language proficiency, and in overall educational experience.

N
Although the program emphasized vocational 'Skills`training, its

ultimate goal was to deyelopNstudents' proficiency in English and to

prepare them to:Theet the requirements for high sthool graduation, The -

instructional approach was based on EngliSh-l.angu'age proficiency: those

stUdents who were leis proficient in.Engl7ish were taught primarily in .

'Spanish; those students who were more- proficient in English were taught

primarily in English. ...

,
.

-. Title,VII funds were provided for administrative and support

services staff. Instructional.'bpsitions were funded by Chapter I,

P.S.E.N.,'arld tax-levy dollars. In -addition Co obtaining.commercially-

producedmaterials, the program developed and adapted curriculum,materials '

in mechani91 drawing, automotive machirie shop, home maintenance and ..

\,repair, bookkeeping and record keeping, American history, and consumer,

econ ids. Support services for program students consisted of guidance

and c reer counsel'ing. Staff- development activities included monthly

depar ment meetings and Workshops. Program parents were members of the

advisory committee. °

Program .students were' assessed in Englishlanguage velopment

(Criterion Ref&enced English Syntax Test), natiKe-langUage de elOpment

(Interamerican Series, .La Prueba de Lectura), content-area sub cts,

(teacher made tests), and attendance (school and program record.
Quantitative analysis of student achie.vementindicates that: lio

--Pri*am studenti mastered an average of 1.79 CREST objectives

per month in the fall and 1.09 CREST Objectives per. month in-.-----

the spring. -

)
--Gains' i n Spanish language achieveMinf for: grades' nine,

ten, and eleven were both statistic"ally.and:educationally -

significant. .

11.
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rates-*rail passiricrratet in business and:industrial arts
.:

courses were 85 perceht In the.fall and 88.1 percent-in
the spring'

il>

..

Overall patting rates-fn mathematics,' science,':and social :
studies, ranged from. 49 percent jsprihg mathematics) 'to*

9 percent-Ispting,sciencej. 2
. i

e attendanceA.ate of program-students. was significantly
eater:than the 'attendance bf,the.general school population.

4

c

success of the program was due to the competence and ded-

icati-on the program staff,,the acquisition and development y cur-
.

riculum terials, and the suppolt of the school administration.

e fo.14owing recommendationt/re imed at * mating the

overall ectiveness of the'program:
4

- -. Implementing the 'testing program as proposed;

--Addressinfl.the needs of students with low Skills in

mathematidt;.

,-Organizing a tutorial compogent to assist students in

content-area subjects;

--Assigning an assistant princ?pal to coordinate-development
activities and meetings for .staff members who continue to

serve bilingual students in'the classroom:

0

.
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Bilingual Academic and Technical Education for
Youth Program (BATEY)

AdTai E. Stevenson High School .

Location: 1980 Lafayette Avenue
Bronx, New York 10472

Year of Operatjon: 19V-83, third and final year of funding

Target Language: Spanish;

.Number of Students: Approximately 300 ('fall) , 280 (spring

Principal: Myrna F. Wohlberg

Project Director: Alfred Riccardi.

4

INTRODUCTION

Bilingual Academic and Technical Eddcation for Youth,(BATEY);

a bilingual secondary education program, completed its third. and final

year of Title VII fundiflg. In 1982-83, the program offered bilingual,

instruction and support services td'approx41tely 300 Hispa4c students

of limited English proficiency '(LEP) in grades nine through twelve.

Staff development activities included training workshops and department

conferences.. Parents 'participated in the, project's advisory council.

i

Although the death of the projeCt director during the school yeae was

deeply felt by the staff, the program continued to carry on its activi-.

.ties.

The purposes orthis reportare to describe the project's

context, components, par?icipants, and activities, and to make TedOm\sj

mendations for future proghms serving a similar poimilation. Data were

gathered from interviews with school and programadministrators, teachers,

family assistants, and student participants; classroom observations;

and arevieworrelevant program records, A gUestionnaire was also

completedpy the acting project director..

'1
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I. DEMOGRAPHIC CONTEXT

Adlai E. Stevenson High School is located on Lafayette Avenue

near White Plains Road midway between the Sound/Jew and Castle Hill

sectionl of the Bronx. The area Consists of well-kept, privately-
.

owned one- and wi-family houses. The school faces several high-rise

cooperative'apartMent btuildings and thereis also a shopping plaza

nearby. Adlai Stevenson is within Community School District (C.S.D.)

8 and draws from its five junior high and intermediate schools. 'TN

school also. receives students from I.S. 174 and,I.S. 74 in C.S.n: 12.

- Project BATEY established a liaison with these two feeder schools to

coordinate a sequential curriculum and to obtain information on Wen-
.

tial problem students. This liaison effort wk based on a 'reCommendation

in last year's evaluation report.

Thelschool building was built in 1976 and is airy and well-,

kept. The BATEY office is nearthe bilingual social studies and.mathe- .

4

matics classrooms and next to the New York State Employment' Services,

office. Colsistng of a relatively large areadivided into five smaller

offices and a large open meeting area an work space, the project office

is a focal point for program participants. Administritivecpersonnel,

-program staff, and guidance counselor are located in ttie.offices.

.

Security prob]ems noted in a prevtous report have beenyesoived.

0



STUDENT CHARACTERISTICS

Project,BATEY served approximately'30 students in 1982-83.

Of this number,.about 10 percent were born tn th nited States to

Hispanic parents. The remaining studeits were for ign born and im-
.

migrated from Spanish-speaking countries. Table l'lists the number

and percent of program students by country of origin and Table 2

presents these students by-sex and grade.
- _

.TABLE.1

,Number and Percent of Program Students by
Country of Birth

,

Count7 of Birth Number Percent

Puerto Rico 106 37

-Dominican Republic 6.5 < 23

Haiti 1 less than 1

Cuba 3 1, -.

.Mexico 5 2

Honduras ,,3 1

CoSti Rica., 5 2

El Salvador 7 ' 2

Panama 1 less-than 1

Colombia . 35 12

Ecuador 7 2

Central and SAJth America
(country 'unspecified) 14 5

U.S. 32 11

TOTAL 284 .100

-Thirty-seven percent of till program students were born in

Puerto Rico. -
/\

-The second largest group came from thrflominican Republic.

-3-.



-TABLE 2

. .

Number and Percent of RrOgrani:Students by Se'x end, Grade

7

Grade

Number Percent-- Number
Male Of Female
Students. : Ifrade Students

- 7

Perdent
of;

Grade
Total

Number

9 5p 48 49 . 98

10 30 :64 44 36 74.

11 3 45 46 '.55 83

12 14 41 20 59 34

TOTAL 131 158
5a 289

'.Percent of

All Students

'13.9

25.6

28:7

11.p

100.

a
Percent of program students..:

Fifty-five percent of the prograni students were female:

,

.Most students were. in the ninth grade.

)
, .

The students .range of literady in Spanish'varied from fun-

...J. .
,

. , .

, tional illiteracy (5 perceni) to grade level performance
.
(81 percent) to

.

advanced levels (4 percent). in Engljh, the range, varied, from no

English profi,ciency (5 percent), to an intermediate level of proficiency

(81 percent), to a level at which students could participate in instruc-
t

tion povided in tfiglish (14 percent).

Students spoke SPAnish ampng themselves. English was used In

mainstream classes and: o communicate with English-dominant teachers and
ti

peers. However; the opportunity to practjceEnglish usually ended when

12
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the school day was over. Student participants could function in their

\communities without English because all daily social and business
0.

activities could be carried out in the native language. Parents of

program students reportedly wanted Xheir children to learn English, but

few had the time or motivation to -learn English,themselves. StudenEs

bad an opportunity to speak English when they traveled outside their,

communities, and when acting as translators for their parents.

BATEY students had a wide range of education histories. Many

had their schooling interrupted while others had attended school fewer

years than would be expected for their age. A few participants were

attending school for the first time. Table 3 represents the number of

program students by age and grade as of the end of the school year.

Table, 4 presents the number of years students.spent in the program as

of June, 1983.

13



TABLE 3

Number of Program Students by Age and Grade

Age Grade 9, j Grade 10 Grade 11

14 0 0

Total

11

TOTAL 97 74 83 34

Overage
- Students

Number 57 36 49 9 151

Percent 59 50 60 30 52

Note. Shaded boxes indicate eXpected age range for grade.

.Fifty-two percent of the ^students were overage for their grade.

Students ranged from 14 .to 20 years of age.

-6-



TABLE 4

Time Spent 0114eBilingwal PrOgrama

(As of June, 1983)

,

Time Spent in
Bilingual Program

Number of Students
TotalsGrade 9 Grade 10 Grade 11 Grade 1'2

<1 Academic Year 1 '' 2 1 .0 4

1 Academic Year 66 29 4/111 30 4 129

2 Academic Years 22 32 26 8 88

3 Academic Years 9 8 20 12 49

4 Academic Years
b 0 1 5 9 15

5 Academic Years
b

ell

0. 0 1 1 2

TOTAL 98 72 83 34

aRoundedito the nearest year.

bReflct4s° participation in previous bilingual program.*

Seventeen percent of the students had been in the program'

for three years.

Forty-six percent of the students had completed one year or
less An the program; four of these students arrived during

the year.



III. PROGRAM DESCRIPTION .

PHILOSOPHY

Project BATEY was. designed to dev lopstudegts! Engliih

language proficiency. It& objectivewas/to.prepare students to'Partic-
s.

ipategfully in the mainstream Englith curriculum and to.meet the

requirements necessary for hibh'school graduation. The program's

ultimate goal was to provide students with the life skills necessary

for successful entry into the job. market. The instructional. *roach

assumed that English proficiencpmight.be.attained through English as a

second language (E.$1.) instruction: coupled with a gradual increase.

English usage in content-area instruction. The mastery of content-area .

: .

r
Material was brought abOutby instruction in the native languag004Studentsi

programs were geared to:thefi-level.of English language prOficiency,:and

they were.mainstreamed,within.two years.

This philosophy and approach was in keeping with that of Adlai

Stevenson which offered students the option of taking academic subjects

in-both English and Spanish.- There was a sthool4tide consensus that bi-

lingual education was the most effective mode of instruction for LEP

.students provided it included a 'radual transition into English language

usage. This consensus acknowledged the importance of native language

development.

PROGRAM OBJECTIVES

The program's specific instructional and non-instructional

objectives were as ,ollows:

a



As a result of prograM participatiOn, students would-master an

average of.five objectives per semester of treatment on 'the

Criterion Referenced English 'Syntax Test (CREST).

2. Program participants, would increase their English language reading

ability as indicated by a statistically significant difference

between pyre -'and post-test scores on.the New York City Reading.

Test (P.S.E.N.).

3. StudentS participating in.the program would increase reading

achievement in.Spanfth as measured by a statistically significant

'difference between.pr& and.post=test scores on the Interamerican

Series,,La Prueba de Lectura.-

4. Asa result of program partioApation, the percentage of students

passing bilingual industrial arts and bdsiness edOcationclasses

would be equal to the percentage of,non-program students passing-

.
.regular industrial arts and business eduCation classes.

5. As)a result of program participation, students' attendance rates

would parallel that of the general school population as indicated

by the rates of school. (non-program) and program attendance.

6. There would be.a significant relationship between attendance and

improvement in English proficiency.

7. As 4 result of program participation, theAercentage of program

students who were suspended would be significantly lower than the

percentage of non-program students who were suspended.

8. E.S.L. curriculum would be developed for typing; bilingual curriculum

would be develoPed for record keeping, mechanical drawing, and wood-

working. Bilingual curricula would' emphasize improvement of English

language skill's.

9. Fifty percent of the program students would participate in grail)

counseling sessions and would visit business offices and industrial

plants.

10. All program students would meet with the guidance counselor for career

and psychological counseling, and with the assistant project director

in order to plan their school programs.

11. Workshops for parents on career orientation would be held.

12. Sixty percent of parents who participate in program activities would

meet individually with project staff in order to discuss students'

adjustment.
.

13. Program staff would take fifty university credits in bilingual

education and in courses which wbuld lead to.certification in

their subject areas and would attend Curriculum development training

workshops.



PROJECT FUNDING

Funding for the project came from a variety of sources including

Title VII, R.S.E.N., and Chapter 720. thapter I provided funds for

teacher trainers. Tablt 5 details the funding sources for project

administration and Table 6 represents the funding sources for the in-.

structiona; component.

-TABLE 5
,

Funding of Non - Instructional Program Componeks

Funding Source

Administration &
Supervision

Curriculum
Development

Supportive
Services.-

Secretarial
Clerical-Services

Title VII

Title VII

Title VII

, .

Personnel: Number and Title .

1 Projett Director

.8 Curriculum Developer
(Business. Education:;

1 Counselor
. 6 Grade Advisor

1 Secretary

STAFF CHARACTERISTICS

Appendix A lists staff members by function and information

relatlAp to their education, credentials, and experience. Most staff

members had extensive experience in education. All but one were working

in their area of specialization.

PROGRAWORGANIZATION

Figure 1 illustrates the organizational structure of the pro-

gram within Adlai Stevenson. The assistant principal (A.P.) for foreign

-10--



m.

..-
.

,

i )anguage was responsible for overseeing program operation. The relatiods

between this A.P. and the_project director were said to be both favorable

and effective. When the project director fell ill, the assistant co-

ordinatOr assumed responsibility for administratiife.and fiscal matters,

and for ,bordinating the activities of thNprogram with those-of the

school. The assistant principals for subject areas supervised content-

area and E.S.L. teachers.

TABLE 6

Funding of the Instructional Componenta

Component

Number

Funding Source(s ''Teachers/Classes Paraprofessionals/.
v,, ,

Classes

English as a Chapter 1 1/5 1/5

Second Language P.S.E.N. 2/5 each 2/5 each

E.S.L. Reading Chapter 268 1/2
Module 5B 1/3

Native Language

Mathematics

Science

-Social 'Studies

Vocation81
Subjects ;

Title vir 1/2 (pullout)

Tax. Levy 2/45)
Title VII

Tax. Levy 1/5

Title VII

Tax Levy -1/2

Module 5B 1/5

Title VII, 1/1 (pullout)

Tax Levy,, 1/5-each

a
Source. High School PersonnelLInventory for Bilingual E.S.L. Programs,

April 25, 1983, Division of HiOT Schools, New. ,York City Public Schools.

bVocational offeringt included typing, home repairs, auto maintenance,

home economics, and graphic arts.

c
Title VII paraprofessional was available, in these classes for educational
assistance.

-11-.



FIGURE 1

Organization of e BATEY Program

Schoo Principal

A. P. Departments
of Business,. English,'
,Industrial>Arts)

- Math, Science, nd

Social Studies .

I

Faculty Assigned
to the Program

/1==1
Gui dance

Counsel or

A. P. Foreign
Language Dept.

Program
Coordinator Secretary'

Asst... grogram

Coordinator

O

Curriculum Developer
Business Education

Direct supervision

Communication and colfaboration.

-12-
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'IV. INSTRUCTIONAL COMPONENT

STUDENT PLACEMENT, PROGRAMMING, AND MAINSTREAMING'

Spanishespeaking students who 4ored beliiNtKe fifteenth per -
t

cenale on the English version of the Language Assessment Battery SLAB)

. 0 .

were admitted into the program. In addition, students took placement
/1 Jok

tests in each language, and.were interviewed by program staff who eval-

uated their linguistic, and academic needs. Parental consent was also .

obtained firrotpective program students. Truant consent-decree

students were not admitted.

: Placrent for plpg,ram students followed grade level and age

reguirtments of the New York City PubliE SChools. Since the program

did not use an English diagnostic placement test, E.S.L. placement for

incoming students was based on information received from the feeder

school (in the case of students already in the New York City public

schools), recommendations based on student interviews, and the 'results

of the LAB. In the interview, each student was asked to read and con-

verse in English, .

Students coming from feeder schools or from Puerto Rico were

placed in native language studies classes based on information in students'

.records. Students coming from other countries were given informal

interviews, and were asked to read a Spanish selection.

.
Individual academic programs were based on.the advice of the

guidance counselor. Students! language'proficiency, their interests
, 4

,7*

-13-
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4

and career goals, their performance in content areas, and graduation

requirements.were tgeminto consideration.

(

Exit criteria Were established at the twenty-f.trst percentile.

on the LAB and/or an English reading score of 8.0 on the New York City

Reading Test. Eyited students could be filly or partially mAnstrpmed.
it I', a

Cues inditqtYng readiness for mainstreaming included: achieving a grade

score at or above 8:0 on the NewYork City-Mathematics-Test; successful

performance in a mainstream course; and/or reTmendation for partial

mainstreaming from a business or industrial arts teacher.

.Partial mainstreaming occurred first:1n Math, then in science,

and finally in social studies cooses. The program had built.-in partial

mainstreaming devices. Industriarltarts and business courses were taught

in English with bilingual paraprofessionals in the clasroom. Students

with high levels of English proViciency were encouraged to use more

English in thete classes. Students also participated in mainstream

gym, art, and music classes. In addition, the school's Training in

Occupation and Languages for Limited English Proficiency Students.(TOLLEPS)

program was open-to all BATEY students.

A student ,was. f mainstreamed at his/her own or parental

request after reaching the exit criteria, or after being in the program .

for two years with passing grades in most'of the E.S.L. courses. Fully

mainstreamed students continued to participate in the project's extra-

curricular and cultural activities. They also continued to receive

guidance supportive services if referred by the guidance department

-14-
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,andiofif they personally requested assistance in career Counseling,

I. academic, or vocational guidance.

INSTRUCTIONAL OFFERINGS

Overview

The BATEY curriculum offered two instructional tracks: a

content - area /E.S.L. track and a.business/Spdustrial arts track. Spanish

languagestudies courses were not part of the program, but rather were

offered through the foreign language department. Program instructional

offerings paralleled mainstream curriculum both in content and in grade

level, 'tut alaced a special emphasis on Hispanic culture, especially in

the social studies curriculum.

The curriculum for industrial arts and-business education

courses was developed in consultation with Stevenson's department of

iness and industrial arts. For the most part, this curriculum

parallelled its mainstream counterparts with twopexceptions: the auto

care course met for only one period, while the mainstream course met

for a double peribd; and the home maintenance and repair course had

no parallel in the mainstream. The TOLLEPS Program provided curriculum

materials and equipme1t for this course offering.

h .

E.S.L., Native Language, and Content Areas ;fir

A
Table 7 details the instruction in E.S.L. and English reading

offered by the program. These classes were exclusively-for program

students and placed special emphasis on American society and culture.

N._

4.

-15-
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TABLE 7

InstruCtion in English as 'a SecOna Language and,English Reading
a '

Course Title
and LeVel

Number df.

Classes
Fall Spring

, Average
ClaSs Reg.
Fall Spring

tlass.Pdi,
Per Week

.

Description

, Curriculum or
Material in Use

FEQA-Beginning 2 2 24 21 10 Beginning Level # LADO 1

FEQB-Beginning .2 21 43 10 Beginning Level LADO 2

FEQC-
Intermediate 2 -16 35 , 10

t

Intermediate LADO 3

QD-Imtermediate. 1 1 * 30 34d Intermediate 000

E-Advanced, 1 1 22 19 .Advanced LADD- 4

QF-Advanced 1 a 1 .29 23 5 Advanced LADO 4

F101/2 22 5 :41 Beginning Reading Standard

FE 2 2 23 5 Intermediate Reading Standard

24



Table 8 details the native language studies instruct ion offered

by the foreign languages department to programAtudpnts. Program and main-
1

stream students were integrated in ihOecourses which were available

4... .
i!

to the entire school although attended mainly by program students.

.44.

Advanced literature courses included Caribbean studies, h civiliza-
.

. ,

N
,

tion, Puerto Rican liteTature, and creative writing. All liative language

studies courses were-taught in Spanish and met,five periods each week.'

.
:table 9.details the bilingual oontent.area'and vocational

instruCti n offered to program.students. =All courses were exclusively

for plogr students, were taught in Sftlnish, and were offered five
1

"Periods each week. (In the fall, home repair was offered ten periods

each wee )

Because of a lack of funds, certain bilingual instructional

needs such as E.S.L. reading for illiterate students and mathematics

for st/Oents with low math skills could not be met by the program.
4

Vocational Instruction ' 5t

Vocational:instruction provided program students with .the

- skills necessary to enter loelevel jobs in businessf Since they were

taught in English, they were also used to develop English-language skiills.

7

Bilingual paraprofessionals were present in these'classes to assist on

an as-needed basis.'
. .

Vocational-and'businl' courses included record keeping, book-

keeping, typin ,,'home repair and maintenance, auto care, and sewing.

Program stude ts could also attend the school's TOLLEPS program two

/afternoons a week, which offered courses on office practice, computers,.

25 a



TABLE 8

Instruction in the Native Language

Course Title .

and Level -

Spanish 1

Spanish 2
/

Spanish 3'

Spanish 4

Spanish 5=.

Spanish 6

a
Carib. Studies-

Solth American

tudies

Span. Civiliiation

Span. Literature

P.R. Literature

Creative Writing
1/2

Number of
Classes
,Fall.Sprfng

Average
ClassJteg)..
Fall SOring

J3 1 30 42

3 3 30 32

4 2 30 30

28 34'

3 2 35 23

2 3 35 31

2 21.

1

Br'

29.

1 23

.1

-

34

1 14 31 35

4 1 27 31

a
met for six periods per week.

.1

., .

Description Material in Use
.

Grammar, reading & Standard texts
writing for native
speakers

4
Advanced Literature

26



TABLE .9

Bilingual Instruction in Subject Areas (Fall)

,Course Title

.Criteria ,for .Percetit of

Number:of. AVerage Languige(s) of Selectibn Pareprof. Materials in

ClasSes Register, ,Instrottion Of .Students Native Language

YIN) ,

, .

Global. History 1 (Gen.) 34 100 Spanish Teacher. Rec,

Global History 3"(Sen.),

American .Stud. 2 (Gee.) 1 33
.0 II II

run'd. Math 1 (Gen.) 6. 25

Algebre\if(Acad.) 1. 16

Intro:, Phys. 'W.2 1Gen 2 :25

Bio. ,30

Home lZepair, 2 ' 16 e" . BO% 'Engl i sh Electi ve

.Auto Care 1 20

Bookkeeping 1' ' 1 Englith

SeiiiAg 1 .

46

RecOdIceeping .1 °23,

° 01. 1

100

A

Y

Y

Y

Y

N 0

Y 0

N 0

0

0



TABLE 9

Bilingual Instruction in Subject Areas (Spring)

Course'Title

, Criteria for 'Percent.of

Number of Average language(s). of Selection, . Paraprofi. ...Materials in

. Classes Register Instruction of Students Assistance? Native language

(YIN)

Global History 1 (Gen, ) 2

Global History 2 (Gen.) 2

American Stud, 1 (Gen.). 1

American Stud. 2 (Gen,) 1

Fund. .Math - 3 (Gen.) 5

Algebra-2 (Acad,)t 1

0

Math Skills Rem, 1

Intro, Phys. Sci..2 (Gen,) 2

Bio, 2 (Gen.) 2

Home Rep, Build .& Maint, 1

Auto Care

Sewing '1

Typing 2

Bil, ygiene'

Eco CS

1

20, 100%_Spanish Teacher Rec.

I
,

22

II 0 0 II

39
0 0 0 w

11
II II II II

24'
A II 0 II

8
0 $0 0 0

26
n n ; 0 o

. .

16 .,,.

,,0

0

A 0

21'

0 ,0. 0 0

I,

Al,

26

211

21

30. log Spanish Teacher Rec.

25
0 .0 0 . 0

80% English

0 0

Elective

0

90i English
0

0 0 0

N 100

N 100

N
f

100

N 100

Y 100

N 100

, Y 100

N 100

N 100

.

Y' 0

Y: , 0

0

N
0

N 100

N 100

29

30



and mechanical drawing for one elective credit pe course. Approxi-
.

mately 55 program students were enrolled in the TOLLEPS program.

CLASSROOM OBSERVATIONS

Five program classes were observed. Two were academic sub-

jects (biology and Spanish), and two were vocational (sewing and auto

care). The fifth was a course in remediation to prepare students

for the Regents examinations.

There were 17 tenth and eleventh graders in the general biology .

2 dais. The teacher had assigned eight students to give oral reports

on the functions of the leaf, flower, and root in plants. Following

the reports, there was a summary review in which charts were used to

illustrate certain points. The teacher lectured and asked questions.

Students were attentive; orderly, and responded to the questions.

Communication between the teacher and students was entirely in Spanidh.

In the Spanish class, the teacher distributed a handout, written

in English, about a French tapestry. Various students read the selec-

tion aloud as ontifstudent wrote the sentences on the board. After

these paragraphs welmtranslated, the class copied, the translation into

their notebooks. The English vocabulary appeared to be,too difficult

for this group and, as a result, the teacher did most of the translation.

The teacher lecturedin Spanish but used English when reading from the

handout and when focusing class attention. StLdents were noisy but

attentive. This was due, in par tfiKttudents' working together as a

whole group.

;..5
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Fifteen ninth.and tenth graders were present in the elective

sewing class. The teacher was reviewing three types of tests done on

fabrics prior to use.. The handoUts and lecture were.in English. Spanish

was used to clarify concepts. Students responded to questions in.the

language in which they felt most comfortable. Students spoke to one

another entirely in Spanish. The class was well-behaved and paid close

attention to the teacher's review lesson.

An auto care class was observed. Seventeen ninth, tenth, and

eleventh graders were :present, although 24 had. elected to take the

course. The instructor was assisted by a paraprofessional. Theclass-

room was spacious, well-lit:44nd,divided into four service areas with

a center area for whole-group instruction. The service areai contained

car engines, tools, two car lifts, and a mini-diagnostic Center with

auto repair books and instruments for testing engines.

11
When class began, students went to their respective places

within the four service areas. No group instruction occurred at this
4

point.. Students worked in small groups or individually. -As problems

t arose, students requested and received assistance from the teacher

or paraprofessional. Both English and Spanish were used in these ex-
.

changes. After the initial work period, the class moved to the central

area where the teacher lectured on how to calibrate a torque wrench.

The lecture was in English, but the paraprofessional translated for

those students who were having difficulties understanding the instruc-

tion. After the demonstration ended, students resumed their work until

class ended. Students spoke Spanish among themselves.

-22-
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.

Mathematics fundamentals III is a Regents preparation course

focusing on tenth-gradmathematics. . Twenty-one ninth, tenth, and

eleventh graders were in attendante on the day of the observation.

Twenty-five program participants were placed in the' class on the basis

of math ability. The teacher was discussing linear grapht and had

written some notes on the board to demonstrate the concept. Handouts

were given to students. The teacher lectured and then asked questions.

Studentspwere well-behaved, attentive, and responded to the questions.

A paraprofessional assisted the teacher. All communication* was in

Spanish.

-23-
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V. NON-INSTRUCTIONAL COMPONENT

CURRICULUM DEVELOPMENT

The program proposed that an E.S.L. curriculum would be developed

for typing, in addition to bilingual curriculum for record keeping,

mechanical drawing, and woodworking. The Title VII curriculum developer

wat responsible for adapting English language curriculum materials for

use in the Spanish language curriculum. For the most part, this involved

translating materials used in .mainstream classes into Spanish. This

hasjmen done for vocational classes; such as,mechanical drawing, auto-

motive machine shop, home maintenance and repiir, bookkeeping I and II,

And record keeping. Materials for the home.maintenance and repair

course include developing skills in woodworking, plumbing,.electrical

work, masOnry, house painting, andother construction skills. At',S.L.

curriculum was developed for use in typing classes. Translations were

also completed for American history and consumer economics, Thus the

program objective, in this area was achieved.

SUPPORTIVE SERVICES.

Both personal and vocatiociarcounseling was provided 14,y the

program's guidance counselor. During the past two years, there was an

emphasis on group career counseling, but this emphasis shifted toward

indii.vidualized career guidance and the 013-0 series to determine career

goals.

Group counseling sessions were offered on a regular basis.

Discussions were geared toward involving students in problem solving.

-24--
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Students' concerns and difficulties were 4iscussed'openly. In this

way, students began to realize that everyone has problems which they

try to solve in various ways. From this point, students began to develop

techniques for solving their own academic and employment problems.

Individual counselingwas done on a referral basis. Any of

the.school personnel could refer a program student to the. guidance

'counselor. Additionally, a self-referral could.be initiated. Typically,

during these sessions, information from the student's folder was dis-

cussed including information from the JOB-0 series, from individual

career goal interviews, and from career inventories.

.

Group career counseling sessions Were also held, and filMstrips

on various professions were shown. Trips were taken to the career

section-of the school library, and various career- related booklets and

manuals were made available to program students. Some of the booklets

were written in Spanish.

Contacts were made. with students homes by telephone and mail.

Die project's guidance counselor kept track of students attendance and

contacted the home when absences were excessive.

Program students continued to have access to, on-going school-

wide career and academic counseling activities as well as,to those offered

by the program. One program student participated in'the city-wide
! .

Executive Internship Program and interned at the Fashion Institute of

Technology. Other program students participated-in Tip Talent Search

(T.T.S., a federally-funded project in which i'bilingual cciiing4or

assisted. students with college and financial aid applications, ancyprep-



0

aration for the Scholastic Aptitude Test. An ASP1RA counselor also
. .e

assisted in the T.T.S. program effort. AppendiO-details the supportive

services offered to program students.

STAFF DEVELOPMENT -

Program staff participated in teii itiqnthly44etings which centered
p

:

On project policies and problems. In addition, the business education

curriculum developer, a social studies teacher, and an E.S.L. teacher

attended a series of curriculum devel,opment,workshops on a per session

basis (for'a total of 100 hours) under the direction of.the project

director to develop materials fob program use.

PARENTAL INVOLVEMENT

c/Parents participated on the BATEY Advisory Committee. Two

parents from the committee were interviewed during this evaluation.

They were impressed with the program's bilingual approach to both

academic subjects and career guidance. Both parents thought that their

children's self-iMage and self-confidence hag increased as a result

of program participation.

AFFECTIVE DOMAIN

Beyond test data, observations, and interviews, were student

honors and scholarships, and the recqgnition that comes from participating

in a program that builds self-confidence and instills a sense of self-

wocth. Asa result of program participation, three Students were among

the top ten of this year's graduating class at Stevenson; three students

wOri U.F.T. scholarships; four'students won Regents' Scholarships; one

dtr



(
studegt won second place in the Pan American Society essay contest and

0

8.9 students applied to college.

Seventy-four students left the program during the 1982-83
.

%.... . '4 ., .

school year.. Twelve left for other alternative pr:ograms; 31 students
.

graduated; 29 Taft school; one student returned to his native country,

and one student transferreito another school.
t5-

CAPACITY BUILDING

The services provided by Project BATEY have increased the

school's capacity'to serve its bilingual and LEP populations. For

the general student population, the program has developed a curriculum/.

in business and industrial arts, and in home repair and maintenance./

The graphic arts course, which students took in combination
4

with the creative writing native language course, developed astudent

magazine entitled,(Creacion Juvenil (Teen Agers' Creation).- The magazine

published selections written by bilingual and mainstream students. ,A

simii'ar approach ls being planned for the mainstream curriculum next

. year.
:*

As a result of the program, the school administration and

faculty are more sensitive to the characteristics and needs of LEP

bilingual students. Thit .has been especially, so for the' industrial

arts' faculty; The introduction of the JOB-0 series to the guidance

department has been of special significance. The battery is being

considered fdrimpLementation in the entire school next.year.

-27-
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PLANS FOR FUTURE .

This was the last year of program operation. In'order to

continue offering_program coordination and support services, a new pro

_posal has been submitCed for Title VII fundsi. The proposed. program

I

expands existing career and vocational services with a transdisctplitiOy

integration of academic ,subjects and E.S.L.

r.

-28-
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VI.' FINDINGSSTUDENT ACHIEVEMENT AND ATTENDANCE

The 'following section presents the assessment instruments and

procedures used in evaluating the attainment of program objectives for

instructional areas and attendance.

ACQUISITION OP ENGLISH SYNTAX r
The instrument utilized for measuring achievement to this area

ws the Criterion ReferemCed English Syntax Test (CREST). The,CREST

was developed by the York City Public Schools to measure - mastery

oftintlVoctiOnal objectives of the ES.L. curricula,at hhe high school

4.

level. There are four items for each objective, and'masteryof an

objective is achieved when three of the items are answered correctly,

The test has three levels: beginning CI), intermediate (II), and
,

advanced (III). The maximumoscore onilfelve)s I a d II is 25, while. he !

) t ,

maximum; core on Level III is 15.

41;* ,,Mean differences between pre -t st and post-testare'calculated

to represent tbo gain score, and an index which represents tbe number
e ce

of'objectives maste'red per month is computed. .However, since the levels

are not equated vertically, it is imp4sible to measure gainsOr

students whchange, levels. Extensive information on CREST objectives

and'psychometrj ,properties appears inbe Technical Manual, New York

City English/as .at,Second Language Criterion geferenced English Syntax

Test.*
'16%.

*
Board of EducationIdlihe City of kew York, Division of High Schools,

1978.
,.!r

-29-
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The CREST was administered At the beginning and end of both 64-

'fall and-spring7seMestdrs.. :,Table',/6 present's the test results for

.-- _:

Students' who were4ireand:-Pose-tit.ted*Ath the same test level during

ea&temesterbAtewd.re missing or incomplete fdr 195 students in the
_ .

., --
1

, .. .-: .; .,

fallisemeSter:Addjor 234 students in the sprincEiemester.
"."

-: Overall', fall E.S.L. program participants met the criteria

established in Oe evaluation plan (mastery of five CREST objectives per

semester)... HoWeyer, spring E.S.L.- program participants appeared to fall;
"

.slightty below-th4s.goal (mastery of approximately four CREST objectives

per semester).-

In ordertbA)resent a more meaningful discussion, tht criteria

proposed interhis of nOmber,of,objectiyes masteredipersemesterwas
.

converted to more conyenient4irm-- number of objeciiyes masteredper,

month. This is Particularlif=useful because it takes into'consideration
.

.

-
. . ..

the length of exposure to."the treatment (the time between' pre and 'post-
. .

test sessions). Thus, an average of five CREST objectives per semester

4

.

can be directly transformed into an average mastery of one CREST objectiye

;per month.

A '

11 .
Examination of Table 10 reveals thOsin the fall, an average of:.

'*pproximately'2.10 CREST objectives per. month were mastered by students:.

.
,I;)tested omALevels I and II. The-tate of mastery for students

1 III was approximately 6:88 CREST objectives per'month.

As. I, LLevel A ,TI. mastered:'

while students tested on

ng, students who were tested on

Of 1.34 CRESTi 6*tives per month;

r .

1.41 mastered bjectiyes per month.
)

40'

tested on:.

In the

Vin` average

'CREST Level

4.1

Q



Eall CREST Level-',IftPre-test scores ranged from 4 to 15 with

mediam,0;-11.?andf. a*de.Of.:12. These. students had mastered 73 percent

of the objeOti.VeS:ati.rire.4est time. Since students scoring high on the

pre-test have or no room-to score higher on .the post test, their
4 -

gain scores will ,necessar:i14rbe low. This "ceiling effect"

in the CREST Level 'post-test distribUtiOn, where scores ran

eight to 15 with.'a median of 13 .06:7 -Percent .mastery of object.

be seen

d from'.

es), and

a mode of 15 (25. p rcetit ,.of., the students had scores of .15, the highest

score obtainable on-ttie-CRE,ST,).'. -This. effect was diminished fof CREST

Level III distributions In the spring. Pre-test.scores ranaed from 8 to

15 with a median of 11 (733 percent of objectives) and a mode of .11,.

while post-test scores ranged from 11 .to 15 with a median of 13'(86.7

-percent mastery of object;typs) and 'a mode of,13. .'For ,both the. fall and

the spring Level III CREST students,, the obieryed. mastery. rate probably
4

underestimates the true.mastery rate due to the observed ing
,

effect.," Inspectio/Cof the CREST Level I';arrd score distributions, -t.v
reveals no such effects,

Using the revised criteria, students tested On:the CREST in the

, fall averaged a mastery of 1.79 objectivesT.per month. For the- sbrinii,

v.

6
the a.verage number of-CREST :04.1e4ives mastered per Month was 1.09.

Thu', in. 'both the.;fal 1, and :spring, E.S.L. program participants met the
.

proposed objective. ;
Another instrument used to measure gains in reading and writing

in English was the New York City Reading.Teste,%actually'iilo standardized

tests which have 'been renormed with studenti frail), the New York City

public schools. Pis

ti..



AoweVer- evalUatiOn 'OElngqi.b.language reading.and'comprehensiop'...

skills with this instrument is, nOt'Oeiented due'to an, insufficient .

number of valid cases to allow 'a meaningful discussion Of the objective.

TABLE 10'

Results of the Criterion Referenced English SyntaipTsi

Program Students, Pre--00 Post-Tested on Same Test Level.

Average Wimber of . Average Objectives

Mattered Objectives ,Months. of Mastered.

Post Mastered* 7ratment Per.Month
Test
Level.

Numberof
Students.

Objectives
Pre:.

I

II

III

35

36
,.-.

23

5.29

12.64

10.13

TOTAL 94' 9.29

.A.410!

A.

,
1.7 9.29

II 24. 13.58
':

-III 14 .11.64

TOTAL 55 11.76

Fall

12;.19:

17144

12.57

14.33

:; 7.50 2.84 .2,47

4.81 2.81 1: Z2
.

2.43 '2.81 0.88

5.04 2.82 1.79

Spring

14.41 .5.12 3.76 1.41

,I8.33 4.75, .72 1.27

4!

13.14 1.50 3.81 0.39

,

15.80 4.04!, 3.76 1.09'

-test minus pre-test.



NATIVULANGUAGE.REAOINGANOCRWEHENSION

The assessment instrument used to measure gains in reading and

writing in Spanish was the Prueba de Lectura, Level 3, Forms C and O.

The PrUeba de Lectuea:is part of the InterimeriCan Series of Tests

pUblished by Guidance Testing Assbciates. The purpose of the series is

to evaluate achievement in English and in Spanish forSpanish-speaking

students from the Western hemisphere; Test items were selected for

cultural relevance to both Anglo and Hispanic cultures:

The levels of, the Prueba de Lectura correspond to the following,

geades:.

A

Level Grades

1-2

2 2-3

3 -4-6

4. 7-9 .

5 10712

However, the publishers recciMmend.that local. norms be developed

for the tests. Information on psychometric properties may be found in

Guidance Testing Associates Examiner's,Manual, Prueba de Lectura, St.

Mary's University, One Camino Santa Maria, San Antonio, Texas 78284.

The Prueba de Lectura was administered in the fall and again in

the spring. The pre-test and post -test raw score means and standard

deviations are presented in Table 11. The program objective regarding

evalUatiOn of the Prueba de Lectiira stated that.program students would



show a gain in Spanish language achievement that does not differ signifr

icintly from the gainAf similar non-program Students. Since information

for non-program StUdents was not provided by the project, this 'objective

was not measurable. However, in an effort to provide pertinent feedback

concerning. advances in reading and writing in Spanish among'program

students, d'n evallOation of, each grade is provided. Pre- and post-test

data were available for 143 program studehts (49.48.percent of the '

total). StatisticM significance was determined through the. application'

of the correlated t-test model to'demonstrate whether the difference

between pre -test and:post-test mean' scores is larger than.would be

expected by .chance variation alone.
.

Another index of improvement, the effect size (E.S.) was

computed by dividing the, mean differences by the standard deviation of

the differences between pre -test -.and post-test scores. This provides an
. ,

index of.improvement in standard dekfation units regardless of the

sample size,: and a change of'0.5 standard deviations or higher is

generally considei.ed to be a meaningful changes

Gains in Spanish language achievement for grades nine, teh,

and eleven were both statistically and educationally significant. Grade'

.

twelve, however, demonstrated small gains which were found to have no

statistical significance and only marginaleducational significance.

However, the sample's.ip for grade twelve was small (n=141-and consequently, .

the results should be interpreted with caution.
.
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Native Languaieleading'Achievement

Signiidance of Mean Total Raw Score Differences Between Initial

and Final. est Scores. of Students with Full. InStructiOnal

TreatMent_on the ?rueha delectura, level 3 by Grade

Pre-Test 'Polt4est

Standard Standard Mean. Corr, .T. Level of Educational

. Grade. N Mean Deviation Mean DeviatiOn '.Difference Pre/pOst test Significance Significance

1 9 41 38,90 1341 47,10 12,03 8,20 .55 4,28 .001 ,67

10 25 48,76 12,53 56.60 12 93 7.84 .68 3:87 001 177

11 37 55,08 13.69 61,89 15,60 6.81 ,71 4.07 ,001 ,67

12 14 72.36 10,77 74.79 10,61 2.43 ,73 1,15 ,272' ,31

TOTAL 143 51.46 16.76 ' 54,19 16.93 2.73 .67 2,38 ,018 ,20

5
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STUDENT ACHIEVEMENT IN.BUSINESS/VOCATIONAL COURSES AND

OTHER CONTENT AREAS

The program proposed that as,a result:of program participation,

the percentage of students patsing bilingual business education and

industrial arts classes would equal statistically the percentage of

students passing torrespondim mainstream business education and in-

dustril arts classes. Data concerning students enrolled in mainstream

.(non-bilinguel) courses were not provided by the prOgram, preVenting

analyses: of this sort. However, information was provided for program

students enrolled in business/vocational zourtes.(recOrd.keeping,

typing, auto mechanics, and "other courses"). ,Overall, the passing

rates in business/vocational courses were 85 percent in the fall and-

/
88.1 percent in the spring. Table 12 presents the fall and spring

passing rates for these courses by grade level.

I
Although not requested in the/evaluation plan, Table 12 also

gives the passing rates for program students enrolled in the content-

."4

areas of mathematics, icie ce, and'sotial studies by grade for the fall

andhspring.

The overall passing rates of students who were reported as

enrolled in mathematics classes were.71:5 percent n the fall and 48.5 .

percentin the sOing. The overall passing ''rates in science courses

were 82.2 percent in the fall and 98.9 Oercent in the.spring. The

overall passing rates in social studies courses were 83.2 percent in the

fall and 77.6 percent in the spring.

-36-
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TABLE 12

Number of Spanish-Speaking Students Attending Courses and Percent Passing

Teacher-Made Examination n Content-Area SUbjectsa

Grade 9 Grade 10 Grade 11 Grade 12 Total

Percent Percent Percent Percent Percent

Content Area N Passing N Passing N Passing N Passing N Passing

Fall

Mathematics 71 70.4 48 66.7 37 83.8 6 100.0 162 73.5

Science 26 73.1 35 85.7 35 82.9, 5 100.0 101 82.2

Social Studies 49 76.9 43 74.4 61 86.9 26 96:2 179 832

Business/Vocational, 49 81.6 28 89.3 27 81.5 9 100.0 113 85.0

Spring,

Mathematics 60 .38.3 23 ' 69.6 20 55,0 0. 0.0 '103 48.5

14, ,100.0 31, 100.0 38 97.4e 11 100.0 .94 98.9

50' 760., = 41 80.5 ,48 , 72:9 .8 100.0 147 77.6

Science

Sociiti.Stiidi es

Business/Voceional 31 83.9 13 1000 17 82.4 6 100.0 67 88.1

.;)

Mathematics courses include general_Oath and,algebra. Science courses include general science,

laiology, and hygiene. Social studies Courses include American and world history, and economics

Business/vocational coursestinclude record keeping, typing, auto mechahics, and 'othir."



STUDENT AT-TEILANCE

The relationship between the number of objectives mastered for

:,each CREST level and attendance was examined in order to satisfy-the.

,...proposed objective that there. would be a significant relationship between

attendance and improvement in English: proficiency. The ObjeCtives

mastered during the fall were found to. be statistically significant for a

all three CREST levels 41<.03). However, during the spring, only Level
,

III showed i'Statisticatly significant eelationship(p<.007). On the

Whole, program studtntsimetthe proposed objective.

The average total attendance rate of program students (n =239)

is presented and compa
I

ed with the school-wide attendance rate (n=3,240)

in Table 13. Since t e attendance rate for_program students was included

in the school-wide attendance rate, a Special procedure was used in

computing the usual statistical test for a significant difference

between two,propOrAAOns. In the z -test formula bele 1.:is the attendance

rate for program students and P is the expected propoWon (the school's
. .

c

attendance rate)..

z = p - P

lr
P

The average attendance rate for program students as seenin

Table 13 is 13.77 percentage points higher than the average school-wide-

attendance rate. Incontrast to. Via proposed objective that as a result

of program participation the attendance rate of program students would

not differ significantly from that of the school., as a whole., this htgher

attendance rate for program students is statisticallisignificant at

the .001 level as measured by a one-tailed z-test.

v
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A

TABLE 13

Significance of the Difference. Between the'Attendance Percentage

of Program Studints and the Attendance Percentage of the School

. Number of
Grade Students

V' .

10 57

11 71

, 12 .28

TOTAL 239

Mean

Percenttge

Standard
Deviation

8444 23.87

.89.00 14.52'

90.21 11.25

92.36 9.11.,

88.07 17.37

Average School-Wide Attendance Percentage: .74.36

Percentage
-:Difference .= .3.71 z = 4.86 p = .001

-39-
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VII. CONCLUSIONS AND RECOMMENDATIONS

CONCLUSIONS

'The program students were from one of the most impoverished,

mobile immigrar&areas of the country, the South Bronx.,..Thjs has led

theAirogram to adopt one of the lOwest entry triterlijn2I

Nevertheless, studepts exce led: they 'achieved good rates of progress

in learning English, signiic nt growth in Spanish, generally high

passing rates-in subject areas, and high attendance.
A.,

The prolonged illness and'ultimate death of the program co-
.

ordinator curtailed some program activities this year. Staff develop-

ment was limited and extracurricular activities, especially trips,-were

,reduced. The community and parental involvement component was suspended.

Yet, academic and vocational instruction, curriculum development activi-

ties, and the supportive_gomponent continued to be effective.

`Interviews with project personnel revealed a staff proud of ,-

the individualized attention .given to students in the areas of program-

ming, instruction, land counseling, and the number of buliness and vo-

cational courses offered by the program. Staff members perceived program

weaknesses to include. the laok...bf a family assistant to make home visits;

the inability to teach students according to proficiency levels in tHb

areas of science and social studies; and the lack of a cenyalized bi-

t

lidgual department to facilitate staff meetings and resolution'of program

needs and problems. Overall, it appeared that with feW exceptions,

A16
teaching and learning was effective. Program objectives were met. Over
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the years, the program has been able:tolfUlfill its objectives, sensitize

the, school to the needs of its bilingual population, and develop i n-

itruMents which will benefit theScho as a.whol.
4

RECOMMENDATIONS

ti The fillowing-recoMmendations are presented -to improve fUture

programs serving similar.populatiOns

1. In order.to.better.document student achievement, the
.F.

'project is urgea'tO nuilje- every effort ttrA4lement the testing-program
, -

as proposed and to assure that student data.are reported acc4rately:-.

In addition, if program students' achievement is tobe compared to that

ofpairistream students, these data ShOulq be provided as., proposed.

A,
2. Although. program staff recognized the need for certain,

.. . , .:3,,r. .'' . . - .

.,/..:.
bilingual instructional: such asjathematics fOrstudents:With

low math skillselack of funds prevented these courtas from being.

offered this year. Student,ashievement in mathematici courses,

ularly in the spring (see Table 12) reflects this need for additional.

support. The school adminlstration might consider re-allocating re-

sources and faculty to address this issue. If suckinstruction cannot

be provided, staffipighlternatively consider organizing an after-school
a

tutorial component to,assist students in this and other content-area

subject

3. In the absence of continued Title VII funding, the'school

administr tion might consider' assigning an assistant printipal to co-
1

drdinate development activities and meetings for content-area staff

members who continue to serve bilingual students in the classroom in an

effort to assure that the needs of the target population are tielng.:met.
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APPENDIX A

Staff ,Characteristics: Piofessional and.Paraprofessional Staffs

,, :, ;

Percent ,,,:,.. - ' ;',I"/'
Time : nate of

.

Spent Appt, . ''. v
e Total Yrs; fears ' Years . Years Other

.,..

.1., in.. Each to Each . Certi! ,
, Experience 'Expirience Experience :Relevant ,

a,

rqnction 'Function, function Educat,iiin (Degrees) Nation. ticenSe(s) Education fillinguil E.S.L. .Experierice

..,,.,
. 1:

0,

t.,
. :

': B.A. Englisi ,
Eng. HS, ESI'ONS

Coordinator '100 0/75; Working to M.. Admin, .`:lit Span. OHS'. 11 j7 2

.

.
,11. 0 ei

. 4
,

% .. : ., .

Asst. -Prim, !mord, 60 .1. 10/80 B.A. Spanish

. Spinish '40 91910 M.A, r,ounieling

.:,"

Counselor

9panfsh.11Hs

OHS

, 4 . none 6

as Rare.

11,C,

i; 100 9/15 M.A. Counseling . NY.fl 11

tit, Rus, Ed. [0 20 .4. Polit, Sctence

Curric, Developer 0
4.

9436 , , Mfg ,A . ,. *. , ,, NYC Ri 1', S,S, OHS.: 1:

. . i .

.. . ...e'f.' .1

I
I t.,...' .

'i.,

t

IS.7:Pol, Sci,,,Snc Stf. .

4. Oil. Soc. Studies 100 9/81 :.ildl, Education ''4' '' ',NYC lip. S,S,',.010 r,

oi H.A.` Admin. + 61) cr;
,o

Family Counseling

Alfred Adler Inc.

0 p .

1,.

)(at h .60 2/80 lin, Ed, OP, 8r, NY

Soc i (1,1 St 40 9/8? M,A; 811. ,Ed, NYS TPI1C Spanish 2

71/2 71/2 . none" N.M.

a

Ilyniene 20
121n.

' Sr. ince 80 2/82 Sci. Ed, .TprIC Gen,' Sci. puerto, Ri co

100 2/8? 3,11, E'rench NYC E.S.L.

° 11.4; TESOL NYS French

irf

o'

none

none

p!T rtIN PIP
1)%i

4
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APPENDIX A (cont.)

Staff Characteristics: Professional and Paraprofessional Staffs

.

Function

Percent

Time Pate of

Spent Appt.

in Each to Each

Function Function 'Education (Degrees)

4;

I

E,S,1, 100

Nil. Ind, Arts

80, WS.. Ed, 100 .

pan

M.A. Bil. Education TESL (CII;DHS)

Certi-

fication License(s)

.Total Yrs. , ,Yetis Years Years Other

Experience Experience Experience Relevant

Education Bilingual E.S.L, Experience

4/83

B.A. E.Q.L.

II,A, - NYC

Nis

811, CB, Bil, School

Community Relations

18

2/81 16 credits' undergrad, NYC .-1.11. 2 1/2

9/75 M.A. EdN,A, - E.S.I. NYC

fit, OHS

OHS 18

Paraprofessional 100 2/82. A credits undergraduate - none 16-8,Elem-6 1 1/2

Paraprofessional 100 3/83 64 credits none 2.mos. none ione

Paraprofessional AO, ,9/75 48 credits undergraduate .none none

Paraprofessional:. 100
1.

.9/19 1/ credits undergraduate none 11 3 , none

s

Hi 14 Ind, .APts 20 , 4/86 8,S, - Home Economics' NYC Home Eco. OHS . 2 1/2

Ail. lutnring at

nnne Hostas College, NY

0



APPENDIX B

Support Services Offered to Prograi St ents (Fall and Spring)
a

Type of Service Description

'Staff Person(s) , Frequency of Service

Responsible Offered

V.

Academicr
Personal

Program selection; diploma requirements

Crisis acid short-term counseling on self,

teacher parent referral..

Career Orientatiort Vocation 1.Interest Survey, filmstrips,

personal questionnaires.

C011eile Advisement

Individual

Group

Referrals

In-School

Out -Of- School,

Orientation assembly for bilingual students;

college and financial aid help; SAT prep.

Interview behavioral referrals and possible

special educational referrals

Class meetings with sturients;.

personal, academic and career orientation

0

DeJesus; Yaslowitz Every student interviewed

twice a year

Yaslowitz

YaslowiP

Yaslowitz;. Ramirez

'Yaslowitz;

Yaslowitz

Employment counselor, supportive services, Yaslowitz

S.8.S.T.

G.E.O. Program; health clinic; mental health Yaslowitz

center; TIP Talent Search; armed forces

As needed.

After - school programs

and groups

Assembly for)uniors

As needed

Weekly

Ai needed

As needed

8A11 services are offered,in Spanish and English.

5A
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APPENDIX.B (cont.)

Support. ervices Offered to.Program Students (Fall and Spring)a

type of Service Description

Staff Person(s) 4, Frequency of Service

Responsible Offered

Fimily Contacts,

Home Visits None
Nei

Telephone .

Truants, discipline, incoming calls in

response to cut cards, .absenses..

Mail Truants, discipline, absence, cut cardt,

programs and. grades sent by school.;

Program Activities Annual trip, theater, alumni speakers.

School Activities Career Day

YasloWitz

Yaslonitz

Staff

Truants, monthly; others

as needed.

On regular basic,

Yearly

Parent Education-and

Training_

Classes

Workshops

None

Orientation to school Bilingual staff

,41

Yearly
'4,

dAll services are offered in Spanish and English.


